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THE POSSIBILITY OF EDUCATION ABOUT
RELIGIOUS CULTURE IN PUBLIC SCHOOLS

I  Recent Argument on Religious Education in Japan

Arguments on religious education suddenly became quite active in Japan in the latter
half of the 1990s. It is apparently the influence of the Sarin gas attack on the Tokyo
subway by core members of Aum Shinrikyo (presently Aleph) in March of 19952 Not a
small number of people were shocked as many young students (including those who
had studied natural sciences in graduate programs) joined the group; some of these
students also participated in the attack. Therefore, some intellectuals claimed that
the incident was probably a result of the present inadequate education on religious
matters at schools.

Though there is no positive proof regarding this claim, the topic of religious
education came to be discussed often and some asserted the necessity of an even
more intensive introduction of religious education into public schools. Until that time,
arguments regarding religious education in public schools were a kind of taboo. The
chief proponents of the introduction of religious education in public schools were some
politicians of the Liberal Democratic Party, along with Shinto and Buddhist priests.

' Drinoue Nobutaka is senior researcher and project-manager at Kokugakuin University’s Institute for Japanese Culture and Classics

in Tokyo. He was co-editor of the “Encyclopedia of New Religions” (Shinsyukyo, Kobundo, 1990), a definitive work providing infor-
mation on more than three hundred new Japanese religious groups and more than four-hundred religious leaders. He is currently
leading four projects, including “Research on Religious Education in Modern Japan”.

2 Aum Shinrikyo was a Japanese new religion established by Shoko Asahara (real name Chizuo Matsumoto) in 1986. The group changed

its name to Aleph in 2000. Some followers have remained as members even after disclosure of the group’s criminal activities.
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In this case, religious education primarily means the inculcation of religious
sentiment®. Here | should explain that the following three categories are usually
used in discussion of religious education in Japan. The first is education concerning
knowledge about religions or religious knowledge, the second is the inculcation of
religious sentiment, and the third is sectarian education.

In spite of their continual calls for the introduction of the inculcation of religious
sentiment, it is clear that proponents have not been able to present effective
pedagogical methods.

As a matter of fact, the introduction of inculcation of religious sentiment into
public schools is quite unrealistic for the following reasons.

1. Because discussion on the inculcation of religious sentiment has not been made
in public schools in postwar Japan, teachers are not at all trained for this matter.

2. Although there are some materials for teaching religious sentiment used by reli-
gious schools, there are few such materials for public schools.

3. There are almost no attempts to reasonably explain the necessity of this educa-
tion to society, in spite of the existence of a strong social anxiety or even resis-
tance to it*.

While a full realization of the inculcation of religious sentiment in public schools
seems to be unrealistic, some attempt should be made when considering the present
social conditions concerning religion. Therefore, | have proposed the introduction
of education about religious culture in public schools. Here | first show why | have
thought of this idea. Then | refer to the relationship between education about religious
culture in Japan and similar pursuits in other countries including the study of religion
in the US, the UK and other countries.

The following discussion is mostly based on the results of our research surveys
since 1990. In 1990, | established the project at the Institute for Japanese Culture and
Classics (1JCC), for the purpose of researching religious education in Japan. About ten
members researched forty religious schools, mostly junior and senior high schools. It
became apparent that about two thirds of religious schools are Christian®, about one
fourth are Buddhist, and 4 or 5% are new religions. Shinto schools are quite rare.

In the discussion of religious education in Japan, inculcation of religious sentiment is generally understood as education that
cultivates a mind of respect for life, or fostering a feeling of awe toward nature and gratitude toward ancestors.

Inrecent Japan, the term shikyo (“religion”) tends to be associated with rather negative images mostly due to scandals and financial
problems that have unfolded within a significant number of religious groups.

[t might be thought an interesting fact that about two-thirds of all Japanese religious schools are Christian in orientation, given that
only one percent of the Japanese population is Christian. It must be remembered, however, that most students entering Christian
schools do not express much interest in the religious background of the schools.
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On the other hand, a questionnaire survey for college students was carried out
by the IJCC project in 1992. We were able to get about four thousand respondents
from thirty-two colleges and universities. Then, we carried out nine questionnaire
surveys from 1995 to 2007 through the collaboration of the IJCC project and the
JASRS project. In these questionnaires, some entries were included asking students’
opinions on the introduction of religious education. As it is quite difficult to conduct
research at public schools, the results of the questionnaires are helpful for getting
information from those who graduated from public schools.

In the middle of the 1990s, just before the Aum incidents, the IJCC project started
research surveys in Korea with the assistance of Korean scholars. We exchanged views
with each other by holding several meetings and symposia in Korea and Japan.
It gradually became apparent that Japan and Korea share communal problems
concerning religious education in public schools, although there are differences in
the countries’ legal systems and other conditions. | got the idea of “religious culture
education” during this collaborative research with Korean members.

The 1JCC project also invited those who had studied religious education from the
viewpoint of pedagogy. As a result, the project realized collaboration on this topic
between religious studies and pedagogy®. This was quite helpful in the comparison
of the Japanese situation with those of other countries.

Il On former discussions on religious education in postwar Japan

Before introducing the discussion on religious culture education, | will briefly
sum up the points of arguments on religious education until now. Discussions on
religious education in Japan have a specific aspect in that they have always been
connected with evaluations of the state Shinto system in prewar Japan. Shrine Shinto
functioned as a kind of national religion in those days. Especially from the 1930s to
1945, when Japan was in war circumstances, veneration at Shinto shrines was used
for the purpose of full-scale national unity. The Grand Shrine of Ise was the chief
object of veneration because ancestral spirits of the Emperor family were enshrined
there. Similarly, the function of Yasukuni shrine as the place where deceased soldiers’
souls were enshrined was emphasized. This situation covered all classrooms, from
elementary schools to universities.

The situation changed drastically due to the Japanese defeat in the Second World
War. The religious education in the post-war period has been based on two basic
principles: the separation of Church and State and religious freedom; both of them are

8 Research by Takekazu Ehara and other members were particularly helpful to our project. Ehara published Public Education in the
World and Religion in 2003.

ANALYSES 101



TTOINTUKOJIOTHIA PETIUTWIE ce. Il - POLITICS AND RELIGION vol. Il - POLITOLOGIE DES RELIGIONS vol. Il + 2007.

clearly indicated in the Constitution. While religious education at religious schools was
approved full-scale, religious education in public schools was strictly limited. The legal
principles and educational administration were arranged in the following process.

In October of 1945, just after the defeat in the war, the Ministry of Education
issued the directives that sectarian education and religious rituals could be carried
out if not during normal school hours at schools established by a religious group.
However, they were permitted under the following conditions.

1. Not to prevent the religious freedom of students.

2. Toannounce clearly that they carry out sectarian education and specific religious
rituals.

3. To take care to not impose a heavy burden on students in cases of religious
practices.

Then, the Basic Law on Education was enacted in 1947 and Article 9 of the law
referred to religious education. The attitude of religious tolerance and the position of
religion in the social life shall be valued in education. The schools established by the
state and local public bodies shall refrain from religious education or the activities for
specified religion. Moreover, the Notification of the Vice-Minister of Education was
issued in 1949 concerning treatment of religion at primary and secondary education.
The points are the followings.

1. Not to organize visits to religious facilities for the purpose of attending prayers,
religious rituals or festivals, in cases of national and local national schools.

2. Although it is admitted to use religious materials for the necessity of study and
education, it should be observed that a specific religion might not be evaluated
nor denied.

However, people are free to organize religious groups outside of school hours.
These principles were not applied to private schools.

These basic policies on religious education, which were decided during the several
years after the end of the war, have been maintained until now. Therefore, people
are quite free to carry out sectarian education in religious schools, while such topics
as those relating to religious problems are avoided in public schools. Only education
regarding religious knowledge has been taught at public schools. Education regarding
religious knowledge means teaching about the historical development of major
religions, the ideas of their founders, and the characteristics of their thought.

Under this situation, arguments concerning religious education in public schools
have been concentrated on the inculcation of religious sentiment. As to this type of
education, the point of the debates is whether or not it is possible to suppose such
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religious sentiment does not necessarily depend on a specific religion. No solution
has been found as to this matter.

Il Arguments since the 1990s

Apart from these discussions, boundaries between knowledge education, inculcation
of sentiment and sectarian education are ambiguous at the level of actual school
classes. Even in cases of knowledge education, teachers could not ignore emotional
aspects or sectarian explanations of a religion at all if they try to explain the ideas of its
founder in terms of modern society. So the distinction between knowledge education
and sectarian education, for example, depends on whether teachers and students
are concerned with them mostly in order to obtain knowledge for examination, or
in order to learn basic matters for their future spiritual life. Accordingly, substantial
knowledge education in a public school might be more effective for deepening insight
into religious matters than superficial sectarian education in a religious school.

Most arguments on religious education after the Aum incident don’t seem to take
the actual situation in schools into consideration. Those who intend the introduction of
the inculcation of religious sentiment usually put stress on the weakening of morality
and ethics among younger generations. On the other hand, those who express caution
against this education, are often fearful of returning to the circumstances of the pre-
war period. As to this, opinions among religious organizations seem to be divided.
Shinto priests and some Buddhist priests support the introduction of this education.
Yet some Buddhist priests and most Christians have a rather negative attitude.

Adding to the introduction of the inculcation of religious sentiment, a few
journalists and scholars claim even the necessity of the introduction of anti-cult
education.

While disputes on religious education are prevailing, the revision of the Basic Law
on Education proceeded rapidly by the inauguration of Abe cabinet in 2006’. It was
revised as early as December of 2006. The article concerning religious education was
transferred to the fifteenth, with a small moderation in the first sentence as follows.

The attitude of religious tolerance, a general learning regarding religion and the
position of religion in the social life, shall be valued in education.

The words “a general learning regarding religion” are added. It means the revision
does notintend the introduction of the inculcation of religious sentiment into public
schools but the introduction of education similar to religious culture education.

7 Shinzo Abe, a strongly conservative politician, was long eager to change the Japanese educational system, and initiated the

Education Rebuilding Council just after he became Prime Minister.
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IV The possibility of religious culture education

As mentioned above, the introduction of the inculcation of religious sentiment is quite
problematic on many points. Even parents who hope to send their child to a religious
school do not do so for religious reasons in most cases. They usually choose it for other
reasons, such as the percentage of students who advance to higher education, or the
policy of educating well-mannered students. It is certain that the introduction of the
inculcation of religious sentiment itself will bring about strong feelings of caution
among teachers and parents in public schools.

Therefore, it is more realistic to consider a new way of being released from the
deadlocked situation. From this perspective, the introduction of religious culture
education into public schools has been presented. Then, what is the content of this
religious culture education? It is roughly defined as education that basically puts
stress on the study of religion, considering the present religious situation in society,
and adding some factors of religious sentiment if necessary. More concretely, it seeks
to deepen comprehension of religious culture in other countries as well as that of
students’own religious culture.

Religious culture education satisfies the following three points, which would be
taken into consideration when discussing the possibility of teaching religious matters
in public schools.

1. It should remain within the limit of constitutional and legal permission.
2. It should be supported by the majority of the population.

3. It should be possible to realize from the viewpoint of the infrastructure of the
present school education in Japan.

As to the first point, religious culture education accords with the ideal of the
Basic Law on Education. Considering the point of the revision in 2006, it might be
even be recommended to implement. It also produces no problem when judged by
Constitutional principle.

Relating to the second point, | will show some helpful data. The joint questionnaire
surveys of the IJCC project and the JASRS project set the entry “Do you think that
more basic knowledge about religion should be taught by senior high school?”The
same question was set continuously four times from 1996 to 1999. The results show
that between 11% and 13% of the respondents answered: “I think so,” and about
20% answered “If you had to say which one, | would say yes,” so that about one third
of the respondents were positive to this question. However, when we changed the
question to “Do you think that more basic knowledge about religions in the world
should be taught by senior high school?” then 22.5% of the respondents answered
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“I think so” and 31.4% answered “l would say yes". That is to say, more than the half of
the respondents answered positively.

M1 think so

E1 would say yes

E1I would say no

01 don't think so

Moreover, we changed the question again in 2007 to “Do you think that it would
be better to learn basic knowledge about world religious cultures, including Japanese
ones, by senior high school?” An interim result of the survey shows that about eighty
respondents answered positively to this question.

I will show another collection of data. An Internet site named “e-woman”® where
online votes on six themes are carried every week, exists. | was sometimes asked to
be a survey caster. Last year | proposed to make a survey on the necessity of religious
culture education inclusive of public schools. The result showed that 79% of the total
988 respondents replied “yes.”

| feel that the majority of Japanese might think proper religious culture education
is necessary in the contemporary world. At the same time, | am convinced that the
term “religious culture education”is much acceptable than “religious education,” when
one intends to promote the study of religion in public schools, at least in Japan.

As to the third point, the infrastructure of education system, it would be most
useful to form new networks for this purpose among religious schools, scholars related
to this field, and others. For the purpose of publishing useful teaching materials,
including textbooks, scholars in such fields as comparative religion, sociology of
religion, cultural anthropology or folklore, can collaborate.

& http://www.ewoman.co.jp
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V Religious culture education in Japan and
the study of religion in several countries

Finally, | refer to how our discussion on religious culture education is connected with
endeavors regarding the study of religion carried out in the U.S., the UK., Australia,
and other countries. | especially put focus on the same social background among
them. In spite of large cultural differences between Japan and Western countries,
many common elements exist. They also apply to many other countries. They are
summed up as follows.

(1) The influence of globalization.
(2) The influence of information age, especially that of the Internet.
(3) The“cults” problem.

(1) In the process of globalization, religious cultures and organizations of various
origins are co-existing within a society to a much greater extent than in the past. As
Japan has maintained relatively high cultural integration, most Buddhist rituals and
Shinto rituals have been usually understood as a kind of social custom rather than as
religious practices. However, international marriages increased since the 1980s, and
foreign laborers increased since the 1990s.

Presently foreigners who live in Japan amount to about 2 million people, including
seven or eight hundreds of thousands of laborers. While the ratio of foreign laborers is
presently only one percent, a relatively small number compared with Germany, France
or England, it will surely increase in the future. Though the increase of the number of
the Japanese who live overseas is gradual, it is over one million in 2005.

As for international marriages, the ratio of international marriage to the whole
number of marriages in Japan was above 1 % in 1982. Thereafter, it was over 2 % in
1987, over 3 % in 1989 and over 5% in 2004.

In 1986, then Prime Minister Yasuhiro Nakasone described Japan as a racially
homogenous nation and faced strong criticism, mainly from Ainu indigenous people.
Looking back this incident from now, his announcement was released just when Japan
was confronting the rapid process of globalization.

As a result of this progressive globalization, the cultural diversity of Japan is
deepening. This demands religious culture education at schools. It is thought that
as the globalization process produces a situation of religious diversity, religious
culture education or its equivalent would be required in many countries. One of the
main aims of religious cultural education is to reduce cultural conflicts in this age of
globalization.

(2) The information age was realized by a broad utilization of the Internet system.
In Japan, the rate of the Internet utilization went over 10% in 1998, over 20% in 1999
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and over 50% in 2002, amounting two thirds of the population in 2005, especially
near 90% in the ages of twenties. The Internet has become the most important tool
for obtaining information among the young generations.

There exists a huge amount of religious information on the Internet. The results of
the joint research of IJCC project and the JASRS project show that interest of students
in religious sites is quite low. However, they seem to show stronger interest in such sites
that are concerned with divination, occult information or spiritual matters. Moreover,
there are innumerable sites that are difficult to judge as religious or non-religious.
The proper information literacy education of religious matters is required much more
than before in this situation. This also is a global issue®.

(3) The final point is the so-called “cults problem."This is closely connected with
diversification of religious activities and tendency of statelessness in some religious
movements. In Japan, many new religions occurred in the process of modernization
since the middle of the 19th century. Most of them are based on traditional religions
of Shinto, Buddhism and Shugendo in terms of teachings and rituals. On the other
side, since around the 1970s, movements began to appear that had little connection
with these traditional religions. | call this type of new religions “hyper religions”'®. Aum
Shinrikyo can be regarded as one of this type. Some of the so-called “cult” groups
belong to“hyper religion.” It is extremely difficult for teachers of junior and senior high
schools to explain properly these new types of religious groups in a classroom.

Therefore, we should conclude that effective realization of religious culture
education is difficult, if each teacher or a single school try to carry out. Establishment
of networks is required for this purpose among the state, local governments,
institutionalized religions, and scholars of religious studies as well as secondary
schools. Probably a sort of the central agency is also required to make this system
function well. As to the construction of such networks, we need to compare with the
many examples in various countries.

Concluding the presentation, | put stress again on the point that religious
culture education seeks more to defend against troubles caused by the present social
conditions in the world than to present some excellent model of religious values to
students.

°  The result of the questionnaire was published in English as Inoue Nobutaka, Japanese College Students’ Attitudes Towards Religion:
An Analysis of Questionnaire Surveys from 1992 to 2007, (Tokyo: Kokugakuin University, 2003).

1 Forthe concept of “hyper religions,” see Inoue Nobutaka, Contemporary Japanese Religion, (Tokyo: Foreign Press Center/Japan, 2000).
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Summary
Inoue Nobutaka

THE POSSIBILITY OF EDUCATION ABOUT
RELIGIOUS CULTURE IN PUBLIC SCHOOLS

In Japan, religious education is usually divided into three categories; education about
religions or religious knowledge, education to inculcate religious sentiment, and
sectarian or confessional education. Education about religion can be taught at public
schools, while confessional education is prohibited. Long discussions have been held
regarding the inculcation of religious sentiment in postwar Japan. Some insist that it
should be taught even at public schools, and others oppose this claim mainly based
on the reflection of the influence of State Shinto in the prewar period, when the state
and religion (Shrine Shinto) were deeply interconnected.

The Basic Law on Education was revised in December, 2006, soon after the
inauguration of the Abe cabinet. The article concerning religious education was
moderated slightly with the words “general learning regarding religion” added to
the sentence. However, as Japanese society has tended to avoid discussions on
religious education in the postwar period, it might be quite difficult to establish a new
education plan based on the former perspectives, especially regarding the inculcation
of religious sentiment.

The idea of education in religious culture has been introduced to seek for a new
perspective on the problem. This perspective aims to promote a deeper understanding
of the Japanese people’s own religious culture, as well as that of foreign nations.
According to this plan, such religious education could be introduced even at public
schools. Surveys and other research data from in recent years indicate that religious
culture education would be far more acceptable to people, including students, than
education for the “inculcation of religious sentiment.”

Moreover, in the age of globalization, this type of religious education seems to be
necessary for countries other than Japan as well. As a matter of fact, similar attempts
can be observed in the U.S., the U.K,, Australia, and other countries. These nations
seem to share the following common problems: influence of globalization, influence
of the information age (especially the Internet), and the “cults” problem.

Key words: Basic Law on Education in Japan, inculcation of religious sentiment,
religious culture education, separation of Church and Religion, State Shinto.
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Pe3ume
Unye Ho6ymaka

MOryrHOCT CTULJAHHA OBPA3OBAHA O BEPCKOJ KYJITYPU
Y APXABHUM LUKOJIAMA Y JAMTAHY

Y JanaHy, Bepcko obpa3oBatbe 0OUYHO Ce AeNnn Y TpU KaTeropuje: a) obpasoBare
Koje ce 0HOCM Ha YMO3HaBake pefinrija, O[HOCHO 3Hakbe O penurijama; (6) obpaso-
Bakbe Koje ce oiHOCU Ha ycahumBare Bepckimx ocehama; 1 (B) y>ke BEPCKO Nv KOHde-
CUOHanHo obpasoBarbe. [lok ce 06pa3oBatbe Koje ce OHOCK Ha YNo3HaBare penu-
rMja, OQHOCHO 3Hakbe O pennrnjama, Moxe N3BOAUTY y APXKaBHUM LLUKONama, KoHde-
CMOHaNHO 0bpa3oBatbe je 3abparbeHo. Y nocsiiepatHom JanaHy BoheHe cy ayre anc-
Kycuje y Be3u ca ycahrBarem Bepckux oceharba. Hekn nHcmMcTpajy ga oHo Tpeba aa
6yne n3BoheHo y jaBHUM (Bp>KaBHUM) LWKOSIAMa, [OK Ce APYrv TOMe CynpocCTaB/bajy
cMaTpajyhu To 3a nocneguuy ytruaja fpXKaBHe WIWHTO penuruje n3 npegpartHor ne-
propaa Kafa cy Ap»aBa v Bepa (LWMHTO xpama) bune fyboKo nosesaHe.

OCHOBHU 3aKOH 0 06pa3oBamy je 6o peBmanpaH y aeuembpy 2006. roguHe, yop-
30 nocne nHayrypaumje AbeoBor KabuHeTa. PefieBaHTHM UnaH OBOT 3aKOHa je 61o go-
HekJle ybnaxeH AofaBarbeM peun,oniuTe o6pasoBatbe y Be3u ca penvrujom”. Mehy-
TUM, C 063MPOM Ha TO Aa Cy Ce Y janaHCKOM APYLWTBY Y nociepaTHOM nepriofy o6-
MYHO n3berasane AUCKYCUje 0 BepCKOM 0bpa3oBatby 6110 61 BPNIO TELWKO YCBOjUTU
HoBe 06pa3oBHE MlaHOBe Ha OCHOBY PaHUjMX NepPCneKTUBa, NocebHo Kaaa je pey o
ycahuBamy Bepckux oceharba.

Npeja o ysoherby o6pasoBarba 0 BEPCKOj KyNTYPU Y Ap»KaBHMM LUKONaMa npep-
CTaB/ba MOKYLLaj CTBaparba OCHOBE 3a pellaBarbe NOMeEHYTOr Npobnema y JanaHy.
HbeH OCHOBHU UMb je Aa ce KOA janaHCKOr CTaHOBHULLTBA YHanpean gybrbe pasy-
MeBaHe COMNCTBEHEe BepCKe KYNTYpe, Kao 1 CTPaHUX BEPCKMX KynTypa. Y cknagy ca
OBUM Mpeasiorom, 0Ba BpCTa Bepckor obpasoBatba 61 Morna 6utn yeefieHa n'y gp-
aBHe wWKorne. icnuTusarba jaBHOT Miberba 1 Apyrv Nogaumn U3 NCTpaxxmnsarba no-
CnefUX rogriHa yKasyjy Ha To aa 61 o6pa3oBatbe 0 BEPCKOj KYNTYPU jaBHO MHbEHbE,
yKibyuyjyhu n ctygeHTe, 6uno ganeko npuxsatbusumje of ,ycahusara BepcKkux
ocehama”.

WraBuwe, y foby rnobanvsaumje, YnHM ce Kao fia je oBa BPCTa BepCcKor obpa-
30Batba HEOMNXOAHa U Yy APYrM 3emM/baMa, a He camo y JanaHy. 3anpaBo, C/IMYHa Ha-
CTOjarba ce jacHo mory younTn y CA[l, Benukoj bputaHnjn, Ayctpanunjm n gpyrum gp-
»aBama. CmMaTpa ce fia ce OBe 3eM/be CyouaBajy ca UCTUM npobnemmma. To cy: yTn-
uaj rnob6anusauuje, yTuuaj cpectaBa MacoBHe KOMYHUKaLmje (noce6bHo HTepHeTa)
1 npobnem,KyntoBa”.
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KmyuHe peun: OCHOBHY 3aKOH 0 0b6pa3oBamy Yy JanaHy, ycahurBare BepcKux
ocehara, obpa3oBare 0 BepPCKOj KyNnTypu, pa3fiBajare LpKBe 1 JpXaBe, Ap»KaBHa
LWWMHTO penunruja.
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